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Quick Guide

Understanding Instructions
Receptive Language — How well your child understands what is being said or asked

* Give one instruction at a time. Pause, wait, and check: “Can you tell me what | just asked?”

* Use simple, specific language. Instead of “tidy your room,” say “put your shoes by the door.”

e Pause between instructions. Give their brain a moment to catch up before adding more.

e Back it up in writing for older kids. A quick text message or sticky note can make all the
difference.

Getting Thoughts Out Clearly

Expressive Language — How easily your child explains ideas, answers questions, or tells a
story

Give extra wait time. Say “I'll come back in a minute for your answer” — and mean it.
Offer sentence starters. “First... then.." or “The most important thing is...”

Think out loud yourself. “Hmm, this asks me to find the total, so | need to add...”

Let them use gestures when overwhelmed. A thumbs up or down takes the pressure off.

Understanding What They Read

Reading Comprehension — Making sense of text, not just reading the words

e Ask what they already know before reading. “What do you know about this topic?” activates
their thinking.

e Pause and check in. After a page, ask: “What was the most important thing that happened?”

e Model what to do when it stops making sense. “Wait, I'm confused — let me re-read that bit."

o Skip tricky words and come back. Reading on often gives them enough clues to figure it out.

Getting Ideas Down on Paper
Written Expression — Turning thoughts into writing without frustration

Let them talk it through first. Chat about their ideas before they pick up a pen.

* Focus on ideas first, editing later. Say “This is ideas time — don't worry about spelling yet.”
Start small. One sentence is enough. Build from there.

Try different tools. Keyboards, voice-to-text, or thick pencil grips — find what works.



Quick Guide

Basic Maths Calculations
Math Operations — Accuracy and confidence with number processes

e Use real objects first. Counters, blocks, even pasta shapes help make numbers concrete.

* Master one thing at a time. Get addition solid before moving to subtraction.

e Let them use a calculator for bigger problems. This frees them to focus on the thinking,
not the computation.

e Connect maths to real life. Cooking, pocket money, and sport scores all count.

Understanding Maths Concepts

Math Concepts — Knowing when and why to use different strategies

e Start with objects, then pictures, then numbers. This three-step approach builds real
understanding.

e Explain the “why.” “We line up decimal points so we're adding dollars with dollars, not
dollars with cents.”

e Ask them to teach you. “How did you figure that out?” builds their thinking.

e Connect to everyday life. Pizza slices for fractions, coins for place value.

Coping with Change & Problem-Solving

Flexible Reasoning — Adjusting thinking when plans or expectations change

* Practise “what if” questions. “What if we ran out of bread? What could we use instead?”

* Encourage more than one solution. “Can you think of another way we could do this?”

e Build flexibility gradually. Small, low-stakes changes to routines build their capacity over
time.

e Help them reflect on their thinking. “What worked best when you studied for that test?”

Working at Their Own Pace

Processing Speed — Thinking and responding without pressure

* Remove time pressure. Never use timers for new concepts. Focus on accuracy, not speed.

¢ Give extra time for responses. Hold up a hand to show “thinking time"” and say “Take your
time.”

* Give advance notice of transitions. “Dinner will be in 10 minutes” then “5 more minutes.”

e Use technology to help. Text-to-speech, speech-to-text, and digital calendars reduce the
load.



Detailed Recommendations

Understanding Instructions
Receptive Language

This section focuses on how well your child understands instructions, questions,

and spoken information.

Many children experience some of these patterns. Noticing them is the first step to supporting
your child more effectively.

What you might notice:
0 Needs instructions repeated several times, or often asks “what?”
0 Has difficulty following instructions with more than one or two steps
o Takes longer than expected to process what's been said before responding
0 Seems to understand better when you show them rather than tell them
0 Finds it harder to follow along when explanations are abstract or wordy

Children who process language more carefully are often great
observers. They tend to pick up on visual cues, body language, and patterns that others miss.

When this warrants a closer look: If your child consistently misunderstands simple, direct
instructions across different settings (home, school, sport), or if this seems to be getting harder
rather than easier, it may be worth exploring further.

¢ Give one instruction at a time — pause and wait before giving the next. Resist adding “and
then..” to every direction.

¢ Check for understanding — try “Can you tell me what | just asked?” rather than “Did you
hear me?" Hearing and understanding are different things.

¢ Slow down and pause — a few extra seconds feels uncomfortable for adults but makes a
real difference for children who need more time to process what they've heard.

¢ Use concrete, specific language — instead of “tidy your room,” say “put your shoes by the
door and your books on the shelf.”



Detailed Recommendations

Understanding Instructions (continued)
Receptive Language

¢ Add visual supports — a picture chart of morning steps posted in their room removes the
need to hold a verbal sequence in memory.

¢ Keep language literal — phrases like "pull your socks up" can genuinely confuse younger
children. Plain and direct works best.

¢ Pair instructions with a gesture — pointing to the shelf while saying "books go here" gives
them two ways to receive the information.

¢ Teach them to ask for clarification — practise phrases like “Can you explain that
differently?” at home so they're ready to use them in class.

* Use a simple organiser for bigger tasks — a “what | know / what | need to find out” table
turns verbal information into something visible and actionable.

e Give advance warning for complex instructions — “I'm going to explain the steps for
tonight — listen carefully” signals that something important is coming.

e Back up verbal instructions in writing — a quick text or sticky note removes reliance on
memory alone.

¢ Give processing time without an audience — say “I'll come back in a minute” rather than
waiting while they think. It removes the pressure.

¢ Build self-advocacy gradually — practise: “Can you explain that again?” or “| want to make
sure I've got that right.”



Detailed Recommendations

Getting Thoughts Out Clearly

Expressive Language

This section looks at how easily your child can put their thoughts into words

and explain their ideas.

What you might notice:
0 Has trouble finding the right words, or uses vague language like “thing” or “stuff”
o Can't easily explain what happened at school or retell events in order
0 Has great ideas but finds it hard to organise them when speaking
0 Avoids speaking up in class or group settings
0 Seems to know the answer but can't get it out clearly

These children are often deep thinkers. Just because the words don't
come quickly doesn't mean the thinking isn't happening — it's usually happening a lot.

When this warrants a closer look: If your child is becoming noticeably frustrated or withdrawn
because they can't express themselves, or if peers are consistently struggling to understand
them, a closer look may help.

e Give extra wait time — Count to ten slowly in your head, or say “I'll come back in a minute
for your answer.” Rushing them makes it harder, not easier.

e Offer sentence starters — Try “First... then..” or “The most important thing is...” These give
their thoughts a runway to take off from.

e Think out loud yourself — When you're cooking or solving something, narrate your
thinking: “Hmm, | need to figure out how much pasta to cook for four people...” This models
what organised thinking sounds like.

* Reduce pressure in conversations — car rides and walks are often easier than face-to-face
conversations. Side-by-side is less confronting than eye contact.

e Start practising in low-pressure settings — Family dinner conversations are a great place
to build confidence before tackling class presentations.

* Let them write it down when speaking feels too hard — Some days, writing their answer
first and then reading it aloud is a perfectly valid way to participate.

e Offer gesture options — a thumbs up or down when words feel too hard keeps
communication going without creating shutdown.



Detailed Recommendations

Getting Thoughts Out Clearly

Expressive Language

* Practise presentation skills at home first — explaining something to a pet, a younger
sibling, or a parent at dinner builds confidence before classroom situations.

e Teach outlining before speaking — jot down two or three key points before a discussion or
explanation. It removes the pressure of organising thoughts on the spot.

¢ Allow written responses when verbal is hard — writing first then reading aloud is a valid
bridge between thinking and speaking.

¢ Encourage discussion-based activities — start with topics they're passionate about.
Passion reduces word-finding difficulty.

* Prepare them for classroom discussions in advance — if you know a topic is coming up,
talk about it at home first so they arrive with thoughts already formed.

e Validate brief contributions — a short, clear answer is better than a long, confused one.
Help them see that quality matters more than quantity.



Detailed Recommendations

Understanding What They Read

Reading Comprehension

This section explores how your child makes sense of what they read, beyond

simply reading the words.

What you might notice:
0 Reads the words correctly but can't explain what the story was about
0 Remembers small details but misses the main point
0 Needs to re-read passages several times to understand them
0 Understands much better when you read to them versus when they read on their own
o Can answer “who” and “where” questions but finds “why” and “how"” much harder

Children with this pattern are often excellent at decoding — the
mechanical side of reading. That's a genuine skill. The meaning-making part just needs a bit
more scaffolding.

When this warrants a closer look: If your child avoids reading entirely because “it doesn't
make sense,” or if the gap between what they can understand when listening versus reading is
widening, it's worth exploring further.

e Activate what they already know before reading— Before opening the book, ask “What do
you already know about this topic?” Even a quick chat primes their brain to connect new
information.

¢ Pause and check in after each page — Ask: “What was the most important thing that just
happened?” This builds the habit of reading for meaning, not just reading words.

¢ Model what to do when it stops making sense — Say out loud: “Wait, I'm confused. Let me
re-read that bit.” Showing them it's normal to get stuck — and what to do about it — is
powerful.

e Skip tricky words and come back —Teach them to read past an unknown word and use the
rest of the sentence for clues. Often that's all they need.

* Make predictions together — look at the cover and ask “What do you think this will be
about?” Prediction builds engagement and comprehension before a word is read.

* Practise summarising at different lengths —“Tell me in one sentence what this was about.”
Then: “Now tell me in three sentences.” This builds the skill of identifying what matters.

e Read together regularly — reading aloud to your child while they follow along builds
comprehension skills faster than independent reading alone at this age.
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Detailed Recommendations

Understanding What They Read

Reading Comprehension

* Teach a reading sequence — Activate prior knowledge » Monitor comprehension » Question
what doesn’'t make sense » Summarise » Make connections. Practise one step at a time.

e Build hierarchical summaries — main idea first, then two or three supporting points. This
mirrors what's expected at school from Year 5 onwards.

e Encourage connections across texts — “Does this remind you of anything you've read
before?” Cross-text thinking deepens comprehension significantly.

¢ Teach metacognitive self-checks — “Can | summarise what | just read? Could | explain it to
someone else?” These habits separate surface reading from real comprehension.

¢ Introduce different text types — Year 7-8 students encounter science articles, history texts,
and persuasive pieces. Practise applying comprehension strategies across all of them, not just
stories.

e Step back gradually — move from reading together to reading separately then discussing.
The goal is independence with a safety net, not a sudden handover.

11



Detailed Recommendations

Getting Ideas Down on Paper
Written Expression

This section focuses on how your child turns ideas into written work without

becoming overwhelmed or frustrated.

What you might notice:
0 Has wonderful ideas when speaking but produces very little on paper
O Starts writing enthusiastically but quickly becomes frustrated and gives up
0 Spelling is inconsistent, even with words they've practised before
0 Handwriting becomes messy when they're focusing on getting ideas down
0 Written work is much simpler than what they can express out loud

The gap between what these children can say and what they can write
often shows just how capable they really are. Their ideas are there — it's the getting-it-onto-
paper part that needs support.

When this warrants a closer look: If writing has become a source of real distress — tears,
avoidance, or refusal — and this isn't improving with the strategies below, a closer look can help
clarify what's going on.

e Let them talk it through first. Chat about their ideas while you jot down key words. Ask
“What happened first?” Then use those notes as their writing plan.

* Focus on ideas first, editing later. Say “This is ideas time — don’'t worry about spelling.” Go
back together to fix things in a separate “editing time.”

e Celebrate effort over output — “You kept going even when it felt hard” matters more than
the number of sentences produced.

e Try different tools. Thick pencils with grips, keyboards, or voice-to-text — some kids just
need a different way in.

e Build up gradually — one sentence, then two, then a paragraph. Each step is worth
acknowledging: “You wrote three complete sentences — that's real progress.”

¢ Use a simple planning template. Introduction, three main points, conclusion. Having a
structure means they're not staring at a blank page.

e Scribe occasionally — write exactly what they say out loud, then read it back together.
Seeing their own ideas on paper builds confidence and shows them what writing can look
like.

12



Detailed Recommendations

Getting Ideas Down on Paper
Written Expression

e Introduce dot-point planning — main idea, two or three supporting points, a closing
thought. This mirrors school expectations and removes the overwhelm of a blank page.

* Break tasks across sittings — plan one day, write the opening the next, continue from
there. Shorter bursts with a clear stopping point work better than one long session.

e Separate editing into its own step — once the draft is done, go back together to check
spelling and grammar. Keeping it separate protects the creative part of writing.

* Use speech-to-text for drafting — Google Docs voice typing or phone apps allow ideas to
flow without the physical barrier of writing. Edit together after.

e Teach basic essay structure — introduction (what I'm going to say), body (the evidence),
conclusion (what it means). A simple template they can use every time reduces cognitive
load.

* Move toward typed responses — many Year 7-8 students express ideas significantly better
when typing. Where handwriting is required, allow them to type first then transfer the final
version.

13



Detailed Recommendations

Basic Maths Calculations
Math Operations

This section looks at your child’s confidence and accuracy when completing

basic maths calculations.

What you might notice:

o Still counts on fingers for basic facts that their peers seem to have memorised

0 Makes calculation errors even with problems they've done correctly before

0 Takes much longer than expected to complete maths homework

0 Understands the concept when you explain it but finds the actual computation hard
0 Becomes overwhelmed when a problem has more than one step

Many of these children understand maths conceptually — they get the
“why.” It's the automatic recall of facts and procedures that needs more time. That's a very
different thing from not understanding maths.

When this warrants a closer look: If your child is putting in consistent effort but basic number
facts aren’t sticking after extended practice, or if maths anxiety is building to the point of
avoidance, it's worth investigating further.

e Start with objects, then pictures, then numbers. For multiplication: make 3 groups of 4
blocks, then draw 3 circles with 4 dots, then write 3 x 4 =12. Always move through these
three stages.

¢ Master one operation at a time — don't mix addition and subtraction until addition is solid.
One times table for a full week before introducing another.

e Allow calculators for complex problems — use calculators for multi-step tasks so they can
focus on problem-solving rather than getting stuck on computation. Build basic facts
separately through practice.

* Focus on understanding, not just memorising — “24 is two tens and four ones” is more
useful long-term than memorising the symbol alone.

* Create fact family charts — show relationships: 3+4=7, 4+3=7, 7-3=4, 7-4=3. Post where they
can see during practice. “If 6+3=9, what does 9-6 equal?”

¢ Use games to practise basic facts — dice games, card games, board games. Remove time
limits and focus on accuracy over speed.

* Celebrate small milestones — knowing the 2s times table is genuinely worth
acknowledging. Progress in maths operations is often slow and incremental.

14



Detailed Recommendations

Basic Maths Calculations
Math Operations

¢ Provide a personal reference sheet — key facts, formulas, and procedures on one card they
can use during practice. Reduces the load of holding everything in memory while also trying
to compute.

¢ Break multi-step problems into single steps — “What does the problem ask?” then “What
information do we have?” then “What operation do we need?” One question at a time.

¢ Use real-world scenarios. Algebra for budgeting, geometry for room layouts, statistics for
analysing sport performance. Purpose makes practice meaningful.

¢ Introduce graphing calculators appropriately — learn the functions relevant to their
current level. Use for checking work and exploring patterns, not for avoiding learning.

¢ Teach them to show working — written steps protect against losing marks on small
errors. “Show your thinking” is a habit worth building early.

e Shift toward independent problem-solving — reduce your involvement gradually. Ask
“What do you think the first step is?” before giving the answer.

15



Detailed Recommendations

Understanding Maths Concepts
Math Concepts

This section explores how well your child understands maths ideas and knows

which strategies to use.

What you might notice:

o Can do calculations but doesn’t know when or why to use them
o Often asks “but why do we do it this way?”

o Struggles to apply learned maths to new situations

0 Has trouble estimating whether answers make sense

o Word problems are particularly challenging

Children who ask “but why?"” are showing exactly the kind of curious
thinking we want to encourage. They're not being difficult — they're trying to understand,
which is actually a strength.

When this warrants a closer look: If your child consistently cannot transfer what they've learnt
to new situations, even with support, or if word problems remain a significant barrier across all
areas of maths, further exploration may help.

¢ Use Concrete-Representational-Abstract (CRA) — start with real objects, then draw
pictures, then use numbers. Always move through these three stages for new concepts.
Never skip straight to abstract.

e Explain the ‘why’ behind every procedure — “We line up decimal points so we're adding
matching parts — dollars with dollars, not dollars with cents.” Understanding why prevents
forgetting how.

e Connect to real-world examples — pizza slices for fractions, coins for place value, cooking
for measurement. Ask “When might you use this at home?”

* Practise explaining mathematical thinking — “How did you figure that out?” and “Teach
me your method.” If they can explain it, they understand it.

e Incorporate visuals for every word problem — draw a picture before attempting to solve.
Colour-code: blue for what we know, red for what we're looking for.

¢ Use number lines for operations — a visible number line removes the need to hold the
sequence in working memory while also trying to compute.

e Celebrate curiosity — “Why does it work that way?" is a sign of genuine mathematical
thinking, not a frustrating question. Follow it.

16



Detailed Recommendations

Understanding Maths Concepts
Math Concepts

¢ Introduce bar models for comparison problems — visual representations of what's known
and unknown make word problems significantly more approachable.

¢ Encourage multiple solution methods — show two different ways to solve the same
problem and let them choose which makes more sense to them.

e Build estimation habits — before calculating, ask “About what do you think the answer will
be?"” Estimation checks whether the final answer is reasonable.

e Use graphic organisers for problem-solving steps — Given » Find » Formula »
Substitute » Solve » Check. A template they can apply to any problem type.

¢ Connect concepts to real-world scenarios — loan calculations for algebra, architecture
for geometry, sports data for statistics. Relevance drives retention.

* Encourage them to question the answer — “Does that make sense?” after every
solution. Building the habit of self-checking is a significant step toward independence.

17



Detailed Recommendations

Coping with Change & Problem-Solving

Flexible Reasoning

This section focuses on how your child copes with change, problem-solving,

and unexpected challenges.

What you might notice:
0 Becomes upset when familiar routines change unexpectedly
0 Gets “stuck” using one approach even when it's not working
o Finds open-ended projects without clear steps overwhelming
0 Has difficulty when different teachers have different expectations
0 Finds abstract concepts and “what if” thinking particularly challenging

Children who prefer structure and predictability are often incredibly
reliable, thorough, and detail-oriented. These are genuine strengths — we just want to gently
stretch their comfort zone over time.

When this warrants a closer look: If changes to routine are causing significant distress that
doesn'’t settle with preparation and support, or if rigid thinking is affecting friendships and daily
functioning, a closer look may be helpful.

¢ Use concrete examples before abstract concepts — when introducing a new idea, anchor
it to something they already know. “Remember when Sam helped you? That's what
cooperation looks like."

¢ Encourage more than one answer. When they're stuck, ask “Can you think of another
way?” Show them that problems can have multiple solutions.

¢ Build flexibility with small, supported changes. Swap two preferred activities in your
routine: “Today we'll go to the park before visiting Grandma.” Both are good — it's just a
different order.

¢ Give choices within limits. Instead of “Write about anything,” try “Would you like to write
about dogs or cats?” Structure helps them move forward.

* Build flexibility with tiny routine changes — “Today we'll brush teeth before putting on
pyjamas.” Small, predictable variations build tolerance for change without the overwhelm of
surprise.

e Use games that require strategy changes — Simon Says with rule variations, board games
with multiple pathways. Fun is the best context for building cognitive flexibility.

¢ Narrate your own flexibility — “We were going to have pasta but we've run out — I'm going
to change the plan and make rice instead.” Modelling adaptability normalises it.

18



Detailed Recommendations

Coping with Change & Problem-Solving

Flexible Reasoning

e Highlight cross-subject connections — “The writing technique you used in English will
help with your science report.” Seeing how skills transfer builds flexible application of
knowledge.

* Introduce simple metacognitive reflection — “What strategy worked last time you were
stuck on something like this?” Looking back at their own experience builds forward
problem-solving.

e Validate frustration, then redirect — “| can see this feels hard.” (pause) “What’s one small
part we could try differently?” Acknowledge before pivoting.

* Teach a problem-solving framework — Identify the problem - Define the goal » Explore
options » Choose and act » Review. Practise this with everyday situations before applying it
to school tasks.

* Practise with ambiguous scenarios — “Your friend seems upset but won't say why — what
are some possible reasons?” Open-ended thinking in social contexts transfers to academic
contexts.

* Help them analyse different expectations — different teachers have different styles. Help
them notice: “This teacher likes detailed answers. That one prefers concise.” Adapting to
context is a key skill.

19



Detailed Recommendations

Working at Their Own Pace

Processing Speed

This section looks at how your child works through tasks at their own pace,

without feeling rushed or pressured.

What you might notice:
0 Takes much longer than their peers to finish tasks, even when they know the material
0 Needs extra time to respond to questions, despite knowing the answer
0 Shows a big difference between timed and untimed performance
0 Accuracy drops dramatically when asked to speed up
0 Becomes overwhelmed or shuts down when time pressure is added

Children who process more slowly are often incredibly thorough and
careful in their work. When given adequate time, the quality of what they produce can be
outstanding. Speed is not the same as ability.

When this warrants a closer look: If your child’s pace is consistently impacting their ability to
show what they know at school, or if the gap between timed and untimed performance is
significant, it's worth exploring accommodations and further support.

¢ Remove time pressure from learning. Never use timers while learning new concepts. Say
“Let’'s see how many you can do correctly” rather than “how many can you do in two minutes.”

¢ Give them extra time to respond. After asking a question, hold up your hand to show
“thinking time.” Count to fifteen slowly in your head before prompting.

¢ Praise careful work. “| can see you really thought about this” is more powerful than “you
finished quickly!” Always value accuracy over speed.

e Provide advance notice of transitions — “In ten minutes we'll stop for dinner,” then five, then
two. Visual timers they can see work better than verbal warnings alone.

e Allow them to finish their thought — let them complete the problem or sentence they're on
before transitioning. Interrupted processing is frustrating and counterproductive.

e Normalise their pace — avoid comparisons with siblings or peers. “Your brain likes to be
thorough — that’s actually a strength.”

20



Detailed Recommendations

Working at Their Own Pace

Processing Speed

¢ Introduce basic time planning — before starting a task, ask “How long do you think this will
take?” then check afterwards. Building time awareness is a skill that develops with practise.

¢ Teach prioritisation — not everything needs to be finished perfectly. “Let's do the most
important parts first” is a practical strategy they can start applying independently.

¢ Speak with the teacher early in the term — you don’t need a diagnosis to have this
conversation. “My child understands the work but needs a little more time — is there
flexibility?” Most teachers are receptive.

¢ Introduce simple time management tools — one subject, a set time block, a short break. A
visible timer works better than a parent watching over them.

¢ Teach them to start before they feel ready — slow processors often delay starting because
the whole task feels overwhelming. A simple ritual helps: get everything out, read the
instructions once, write down the first step only.

¢ Build self-advocacy gradually — practise: “| understand this — | just need a bit more time.”
The goal is for them to manage this themselves with your support in the background.

21



Talking to Your Child

Children pick up on how we frame things. If we're worried, they feel it — even when
we don't say it out loud. The way you introduce these strategies matters just as much
as the strategies themselves.

What helps:

« Keep it matter-of-fact. “Everyone’s brain works a bit differently. We're figuring
out what works best for yours.” This is normalising, not labelling.

« Focus on the tools, not the problem. “We've got some new ideas to try that
might make homework feel less frustrating” works better than “We need to work
on your reading.”

« Name what they're already good at first. Before introducing a strategy, point
out a strength: “You explain things brilliantly when you talk — let's use that to
help with your writing.”

« Let them be part of the process. Older children especially respond better when
they have a say. “Which of these do you want to try first?” gives them ownership.

« It's okay to say you’re learning too. “I'm still figuring out the best way to help —
we'll work it out together” is honest, and it takes the pressure off both of you.

You don’t need a script. You just need your child to know that this isn't about
something being wrong with them — it's about finding what works.

22



Talking to Your Child’s Teacher

Before You Meet

* Write down what you're noticing at home. Be specific: “Homework that should take 20
minutes takes over an hour” is more useful than “he struggles with homework.” The checklists
in this guide can help you find the right words.

e Note your child’s strengths too. Teachers respond well when they can see you have a
balanced view. “She explains things brilliantly out loud but really struggles to get it on paper”
paints a clear picture.

e Decide what you want from the conversation. Are you looking for confirmation that they're
seeing the same thing? Wanting to know what support is already in place? Hoping to request
something specific? Knowing your goal helps you stay focused.

Conversation Starters That Work
These are designed to open a dialogue, not put anyone on the defensive:

e “I've noticed [specific behaviour] at home — are you seeing something similar in class?”

e “What does their typical day look like in your classroom? Where do you see them doing well,
and where do they seem to find it harder?”

e “Are there any adjustments we could try that might help them show what they know?”

e “What would be the best next step if we're both noticing the same patterns?”

What You Can Ask For (Without a Formal Diagnosis)

Many parents don't realise that some classroom adjustments don't require a formal diagnosis or
funding application. These are reasonable requests that most teachers can accommodate:

e Extra time to complete tasks or respond to questions

¢ Instructions repeated, simplified, or provided in writing

o Preferential seating (closer to the teacher, away from distractions)

e A quiet space for tests or focused work

e Permission to use a keyboard or voice-to-text for written tasks

e Check-ins at the start of a task to make sure they understand what's being asked

If You Feel Like You're Not Being Heard

Sometimes the school conversation doesn't go the way you hoped. If you feel like your concerns
are being dismissed, you have options: ask to meet with the learning support coordinator or
school counsellor, put your concerns in writing (email creates a record), or request a Student
Support Group Mmeeting. You're not being difficult — you're advocating for your child.

Remember: You and your child’'s teacher are on the same team. Most teachers genuinely want
to help — they just need to know what you're seeing at home to get the full picture.
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This guide is designed to support parents, not to label or diagnose
children.

DISCLAIMER
THIS ASSESSMENT TOOL AND STRATEGIES ARE PROVIDED FOR INFORMATIONAL
AND EDUCATIONAL PURPOSES ONLY. INDIVIDUAL RESULTS MAY VARY. THIS
RESOURCE IDENTIFIES LEARNING PATTERNS AND SUGGESTS SUPPORT
STRATEGIES, BUT DOES NOT DIAGNOSE SPECIFIC LEARNING CONDITIONS.
THIS RESOURCE IS NOT INTENDED TO REPLACE PROFESSIONAL EDUCATIONAL OR
PSYCHOLOGICAL ASSESSMENT. IF YOUR CHILD CONTINUES TO STRUGGLE DESPITE
IMPLEMENTING THESE STRATEGIES, OR IF YOU HAVE CONCERNS ABOUT THEIR
LEARNING AND DEVELOPMENT, PLEASE CONSULT WITH QUALIFIED EDUCATIONAL
PROFESSIONALS.
© 2026 ASCEND LIMITS. THIS RESOURCE IS DESIGNED TO HELP FAMILIES
UNDERSTAND AND SUPPORT THEIR CHILDREN'S LEARNING NEEDS.

© 2026 ASCEND LIMITS - UNDERSTANDING LEARNING BEHAVIOURS WITH A
TEACHER LENS
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